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2. OVERVIEW

Descriptive Title:

Increasing Student Success through Formative Assessment
Intended Outcomes:

The purpose of this project is to study, in a scientific way, a method of teaching analytical thinking and writing that I have been experimenting with for the past two years.  After spending 30 years providing students with feedback on their writing that is often ignored, I decided to see what happened if this feedback was put where the literature advises it to be placed, that is, before their essays are submitted for grading (Wiggins, 1998). This practice is rejected by most teachers of English because they fear that students will not submit their best work and they will be reduced to editing student drafts.

To prevent this from happening I involve students in the creation of the formative feedback system that we will follow. So far this has worked. Ultimately, students are invited to submit their best work for formative feedback one week before their final submission is due. If they get a “green light” they can apply my feedback but do not have to come to the next class; “a yellow light” signals caution and they can come to the next class if they want to; a red light means they need to come to the next class and sit down beside me (true assessment). If the student does not submit their work for feedback they attend the next class by default. Participating in the formative feedback system is voluntary. Therefore, at the class preceding the deadline for submission, I am working side by side with students who need my attention while the others move closer to becoming independent learners. 

The results to date have been impressive, on student performance and on the atmosphere that is created in the classroom. However, the process, to gain credibility and acceptance, needs to be studied in a formal way.

Overall Goals:

1. compare the overall grades of the students who avail themselves of the formative feedback offered with students who do not use this opportunity

2. determine if there is a difference in the quality of the final performance (i.e. their learning; represented in their 3rd essay)  between both groups of students

3. understand why some students choose not to participate
The study will be carried out with students in my two 103 Literature classes (Coming of Age). If will involve approximately 90 students. 

The 2012 fall term will be spent completing a review of the literature, constructing the final research design and securing ethical approval.
Proposed timeline of events and tasks:

	Date
	Task

	August 2012
	Prepare documentation for the college ethics committee

	September – December  2012
	Get ethics approval
Complete literature review
Finalize research methodology

	January 2013
	Prepare Interim Report, submit by January 15

	January 2013  – May 2013
	Collect Data

	May 2013 – June 2013
	Analyze Data 

	June-August 2012
	Submit final report; prepare manuscript for publication 


Rationale:

The proposed project will enhance the EDC‟s living plan by providing an opportunity for critical reflection about ongoing practice; inquiry into the results of a current project; enhancing communication among development professionals; and expanding the impact of successful practices beyond local environments. Most importantly it examines an on-going successful activity in a more structured and formal way so as to gather evidence of accomplishment; building an assessment data-set that will impress colleagues and stakeholders.
Scholarship:

Feedback is information provided by an agent (e.g. teacher, peer, parent) regarding one’s performance or level of understanding (Hattie & Timperley, 2007; Nicol & MacFarlane-Dick, 2006). Few educators would disagree with the premise that feedback is central to student learning and needs to be viewed as an important aspect of the assessment process (Shepard, 2000; Shute, 2008). When and how the feedback is provided, however, has a major impact on the learning outcomes. Traditionally, in a literature and composition class, it is given between performances. A submitted paper is graded and the teacher hopes that the student applies the feedback given to their next assignment. This approach assumes, however, a level of maturity and motivation that is not always exhibited in college students. Wiggins (1998, p. 43) argues that we need to stop viewing feedback and its use “as what occurs between assessments and start construing it as the core of what we need to assess”. 

For teachers of literature this idea translates into the need to provide formative feedback during the writing of an essay, before it is submitted for grading, so that students can apply or disregard the feedback on their performance. This, for many, would represent a radical change in practice. Some might view it as cheating, while others see it as reducing the teacher to copy-editor status. 
This study seeks to study formative assessment in action. It will be designed around the seven principles of good feedback in action (Juwah, et al., 2004) and will contribute to the literature on assessment and learning because it seeks to determine, in a scientific way, if formative feedback given during the production is more effective than feedback given when the performance is over. Studying this question will serve both teachers and students and help to improve teaching and learning. Perhaps then one will be able to state whether or not it is worth the effort (Price, et al., 2010). 
Dissemination:

The results will be shared with the English department in the Fall of 2013 & to the larger community at our college pedagogical day. I also intend to present the results of this research project at EDC and/or STLHE and at the annual conference of l'Association québécoise de pédagogie collégiale (AQPC). A manuscript will be submitted to the Canadian Journal for the Scholarship of Teaching and Learning (CJSoTL).
3. BUDGET

My college has provided me with a one course workload reduction so that I can carry out this research project. However, I am seeking funding to help cover the costs of two research assistants. These assistants will be two members of my English department. They will each be grading approximately 90 essays and will have to work to achieve inter-rater reliability.  
	Honoraria
	Cost

	Data Analysis – cost of two final essay evaluators – approximately 60/hr of grading – need to establish inter-rater reliability ($1,200 each)
	$2,400

	Total amount requested from EDC Grant Program
	$2,400
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